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This research study was an attempt to answer the question: 
Do English and social science students ; English and school library 
media specialist students ; and social science and school library media 
specialist students possess similar perceptions of the role of the 
school library media specialist? 
To answer this question , a role norm inventory consisting of 
seven parts , each representing one of seven role segments was admini­
stered. Responses were made on a Likert-type scale by sample groups 
at the University of Northern Iowa. An analysis of variance was used 
to determine the significant differences with the .05 level of proba­
bility set for the rejection of the hypotheses. 
Statistically significant differences in perception were found 
between school library media specialist students and English majors and 
school media specialist students and social science majors on all seven 
role segments. Between English and social science students a statisti­
cally significant difference was discovered on only one role segment , 
"participator in extramural activities." 
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One method of analyzing the relationships between groups in a 
school is the "systems approach. " The "systems approach" views schools 
as a composite of interrelated components with a common purpose. 1 Two 
of these components are the teacher and the school library me1ia special­
ist. The content knowledge needed to teach broad subject areas such as 
English or social studies makes it unlikely any one person will also 
acquire the competencies needed to meet students' varying learning 
styles. The school library media specialist works with teachers as a 
materials or process specialist, forming a team utilizing the compe-
2 tencies of both to accomplish a common goal. 
How effectively the teacher and school library media specialist 
interact is based on their actual competencies and their perceptions of 
the competencies of the other. This study is based on the idea that 
preservice education could give rise to role perceptions and therefore 
interactions between the school library media specialist and teachers. 
1John C. Flanagan, "How Instructional Systems Will Manage Learn­
ing, " Nation's Schools, 85:4, October, 1970. 
2shirley L. Aaron, "Personalizing Instruction for the Middle 
School Learner--The Instructional Role of the School Media Specialist, " 
Tallahassee: Florida Department of Education, 1975. 
1 
PROBLEM STATEMENT 
Do English majors differ significantly from social science 
majors in their perception of the role of the school library media 
specialist? 
Do English majors differ significantly from school library media 
specialist students in their perception of the role of the school 
library media specialist? 
2 
Do social science majors differ significantly from school library 
media specialist students in their perception of the role of the school 
library media specialist? 
HYPOTHESES 
The following hypotheses were tested in this study: 
1. English majors will  not differ significantly from social 
science majors in their perception of the "materials specialist" role of 
the school library media specialist. 
2. English majors will not differ significantly from social 
science majors in their perception of the "curriculum developer" role of 
the school library media specialist. 
3. English majors will  not differ significantly from social science 
majors in their perception of the "teacher" role of the school library media 
specialist. 
4. English majors will  not differ significantly from social science 
majors in their perception of the "technical processor" role of the school 
library media specialist. 
5. English majors will not differ significantly from social 
science majors in their perception of the "administrator" role of the 
school library media specialist. 
6. English majors will not differ significantly from social 
science majors in their perception of the "participator in extramural 
activities" role of the school library media specialist. 
7. English majors will not differ significantly from social 
science majors in their perception of the "clerical aide" role of the 
school library media specialist. 
3 
8. English majors will not differ significantly from school 
library media specialist students in their perception of the "materials 
specialist" role of the school library media specialist. 
9. English majors will not differ significantly from school 
library media specialist students in their perception of the "curriculum 
developer" role of the school library media specialist. 
10. English majors will not differ significantly from school 
library media specialist students in their perception of the "teacher" 
role of the school library media specialist. 
11. English majors will not differ significantly from school 
library media specialist students in their perception of the "technical 
processor" role of the school library media specialist. 
12. English majors will not differ significantly from school 
library media specialist students in their perception of the "adminis­
trator" role of the school library media specialist. 
13. English majors will not differ significantly from school 
library media specialist students in their perception of the "partici­
pator in extramural activities" role of the school library media 
specialist. 
14. English majors will not differ significantly from school 
library media specialist students in their perception of the "clerical­
aide" role of the school library media specialist. 
15. Social science majors will not differ significantly from 
school library media specialist students in their perception of the 
"materials specialist" role of the school library media specialist. 
16. Social science majors will not differ significantly from 
school library media specialist students in their perception of the 
"curriculum developer" role of the school library media specialist. 
17. Social science majors will  not differ significantly from 
school library media specialist students in their perception of the 
"teacher" role of the school library media specialist. 
18. Social science majors will not differ significantly from 
school library media specialist students in their perception of the 
"technical processor" role of the school library media specialist. 
19. Social science majors will  not differ significantly from 
school library media specialist students in their perception of the 
"administrator" role of the school library media specialist. 
20. Social science majors will not differ significantly from 
school library media specialist students in their perception of the 
"participator in extramural activities" role of the school library 
media specialist. 
21. Social science majors will  not differ significantly from 
school library media specialist students in their perception of the 




The data gathering instrument used was developed and tested by 
Carolyn Joyce Anderson in 1970. It is a "role norm inventory" which is 
"a series of statements which could be interpreted as expectations for 
behavior associated with the position of high school librarian. "3 
Anderson compiled her inventory using a list of statements from 
(1) the literature on school librarianship, (2) previous studies, 
(3 ) Standards for School Media Programs published by the American Associ-
ation of School Librarians and the Department of Audiovisual Instruction 
of the National Education Association in 1969, (4) Evaluative Criteria 
for the Evaluation of Secondary Schools published by the National Study 
of Secondary School Evaluation in 1969, (5) interviews with school 
librarians and a school superintendent, (6) discussion with University 
of Oregon faculty members, and (7) her own personal experience. This 
list of statements was then submitted to a panel of professional librari­
ans for further refinement. This resulted in an instrument which was 
field tested for validity. 
The role norm inventory has sixty statements which may be classi­
fied according to the seven segments of the role of the school library 
media specialist; they represent (1) materials specialist, (2) curriculum 
developer, (3 ) teacher, (4) technical processor, (5) administrator, (6) 
participator in extramural activities, and (7) clerical aide. The data 
were analyzed utilizing these seven categories. 
3carolyn Joyce Anderson, Ph. D. , "Role Expectations of the High 
School Library as Perceived by Librarians, Principals, and Teachers, "  
Unpublished Ph. D. dissertation, University of Oregon, 1970. 
6 
The statements on the instrument required the respondent to state 
a preference as to whether the library media specialist should or should 
not perform the activity described in the instrument. The responses 
were assigned a weighted value based on a Likert-type scale. The possible 
responses are: definitely should (assigned a value of five) , preferably 
should (assigned a value of four) , may or may not (assigned a value of 
three) , preferably should not (assigned a value of two) , and definitely 
should not (assigned a value of one) . Raw scores were computed using 
these values. 
This study used the items on the Anderson data gathering instru­
ment as randomized by Mary Engelkes in her masters research paper com­
pleted at the University of Northern Iowa in the spring of 1978. This 
study sought to parallel Engelkes' closely for purposes of comparison of 
4 data. 
The demographic data requested by Engelkes did not pertain to 
this study since it presupposed experience in education and as such was 
appropriate for her population of graduate students. (See Appendix A 
for a sample of the demographic information that was requested in this 
study. ) Engelkes substituted "school library media specialist" for 
"school librarian" on her questionnaire since this is the terminology 
currently being used. This revision has been retained. 
DEFINITIONS 
For the purpose of this study certain terms need to be defined 
precisely. 
4
Mary Engelkes, "The Role of the School Library Media Specialist 
as Perceived by School Administration Students and School Library Media 
Specialist Students at the University of Northern Iowa, " Unpublished 
research paper, University of Northern Iowa, 1978, p. 48. 
7 
To perceive is "to recognize or identify, especially as a basis 
for action, " and perceiving is "a direct or intuitive recognition. 11
5 
In this study "perception" is the strength and direction of attitude 
toward the role of the school library media specialist as measured by 
responses on the data gathering instrument. 
The "roles of the school library media specialist" are the tasks 
outlined by the data gathering instrument. 
Pre-service social studies teachers are identified as junior and 
senior secondary education majors at the University of Northern Iowa in 
the subject areas of economics, geography, history, political science, 
sociology, and anthropology who were not student teaching the fourth 
eight weeks of the 1978-79 academic year, as identified by the Registrar' s 
Office. 
Pre-service English teachers are identified as junior and senior 
secondary education majors at the University of Northern Iowa who were 
not student teaching the fourth eight weeks of the 1978-79 academic year, 
as identified by the Registrar' s Office. 
School library media specialist students of the University of 
Northern Iowa are those students who had passed the candidacy exam, had 
not graduated, and were identified as such by Engelkes in January, 1978. 
ASSUMPTIONS 
The major assumption of this study is that undergraduate majors 
do have some perception of the role of the school library media specialist 
in the education process. Further, that this undergraduate preparation is 
important because of the influence it has on how teachers and students 
utilize the school library media center. A second assumption is that the 
data gathered by Engelkes are valid. 
5webster' s Third New International Dictionary. Springfield, Mass. : 
G. & G. Merriam Co. , 1971, p. 1675. 
LIMITATIONS 
The size of the population from which this study is drawn may 
limit the generalizability of the findings. 
The variance in the educational and experiential background of 
the population cannot be fully controlled. 
8 
The limitations of a questionnaire as a data gathering instrument 
are also recognized. 
The fact that the population in this study is pre-service and 
Engelkes' were graduate students may limit comparisons between the two. 
Chapter II 
REVIEW OF THE LITERATURE 
The Systems Approach to Schools 
One definition of a system is: an organization of an orderly 
whole made up of a number of parts related to each other and the whole in 
such a way that each part and the whole work toward a specifi� purpose. 6 
Teachers, students, and administrators are all components within 
the system of the school, and a change in one component generally can 
have an effect on the others. The greater the congruence in how each 
component perceives the role of the others and the total system, the 
more effective the "system, " in this case the school, will be. 
The way in which teachers, school library media specialists, 
students, and administrators interact is frequently based on their atti­
tudes toward or perception of the various roles within the system and the 
system as a whole, and an understanding of the basic characteristics of 
attitudes; how they are formed, change, affect actions, and are measured 
and the problems involved in measuring them is necessary to this study. 
One definition of attitudes is that they " • . . are based upon 
evaluative concepts regarding characteristics of the referent object and 
give rise to motivated behavior. Attitudes are not motives, but produce 
motives which interact with the situational characteristics to determine 
observable behavior. 1 1
7 
One basic characteristic of attitudes is that 
6T. Antoinette Ryan, "Analysis of the Systems Approach, " A Systems 
Approach to Learning Environments, eds. A. D. Zalatimo and P. J. Sleeman 
(Roselle, New Jersey: MEDED Projects, Inc. , 1975) p. 119. 
7Marvin E. Shaw and Jack W. Wright, Scales for the Measurement 
of Attitudes, New York: McGraw-Hill, 1967, p. 6. 
9 
10 
they vary in intensity of strength along a continuum from positive 
through neutral to negative. The strongest attitudes are those at 
either extreme of the continuum. Second, attitudes have specific social 
referents which may be concrete objects or abstracted referents, such as 
political issues or world problems which result from direct or indirect 
contact. Third, attitudes possess varying degrees of interrelatedness 
to one another. Highly interrelated attitudes form clusters or subsys­
tems. Fourth, attitudes are relatively stable and enduring; however, 
8 since they are learned, they are subject to change. 
Attitudes are learned in a variety of ways. Direct personal 
experience through interaction with people and in social events or situ­
ations are fundamental. To simplify our complex environment we develop 
cognitive categories for classifying events and objects around us. 
Forming stereotypes is part of this process of simplification. Parental 
influence is the most important factor in the early formation of atti­
tudes. Groups, peer groups, conformity groups in general and reference 
groups become more important as the child grows older. School is also 
an important factor. The influence of mass communication is great and 
often creates attitudes on new issues where there were none before. 9 
There are a number of ways to measure attitudes; the most 
common is the paper and pencil instrument which does not make use of 
10 
observable behavior. There are problems inherent in the use of atti-
tude scales. 
8rbid. , 6-10. 
9
stuart Oskamp, Attitudes and Opinions, Englewood Cliffs, 
New Jersey: Prentice-Hall, 1977, p. 138. 
lOCharles A. Kiesler, Barry E. Collins and Norman Miller, 
Attitude Change: A Critical Analysis of Theoretical Approaches, New York: 
John Wiley and Sons, 1969, p. 9. 
11 
If respondents are unmotivated or careless, their answers will be variable 
and inconsistent. Another difficulty is the tendency of respondents to 
give the most socially acceptable answer, whether that is their true atti­
tude or not. The final difficulty relative to this study is the tendency 
of some respondents to agree with any questionnaire item regardless of 
its content, to accept positively worded items and reject negatively 
worded ones. 
It should be emphasized then that conclusions about people' s 
attitudes are inferred from the measures taken and necessarily assume 
the respondents are aware of their own attitudes and are reporting them 
11 accurately. 
Pre-service Teacher Training 
Pre-service teacher training can be a major factor in determining 
the attitudes new teachers will have toward the school library media 
specialist. Numerous studies have been conducted on the effect of educa­
tional programs on attitudes. Harding, Kutner, Proshansky and Chein 
(1954) in sunnnarizing research they had conducted found that "significant 
changes in attitude outnumber insignificant or no change by about two to 
12" one following semester courses designed to change them. 
For new teachers to interact effectively with the school library 
media specialist within the "system" of the school their pre-service 
education should have developed positive attitudes toward and awareness 
11 
Oskamp, p. 9. 
12Isidor Chein and others, Handbook of Social Psychology: 
Special Fields and Applications. Cambridge, Mass. : Addison-Wesley, 
19 54 , p. 104 7. 
12 
of the roles of the school library media specialist. According to arti­
cles reviewed for this study this is not often the case. 
One way to determine what pre-service teachers are learning about 
the role of the school library media specialist is to examine new text­
books. In studying new teacher education textbooks L. L. Shapiro stated 
"repeatedly I have examined new texts used in teacher training and found 
nothing or very little on the media center and its integral place in the 
learning venture. 1 1 13 Further evidence of this deficiency was found in a 
14 study by Virginia B. Saddler (1970) . Saddler sent questionnaires to 
heads of education departments and reference librarians at teacher train­
ing institutes in Kentucky. The purpose of this questionnaire was to 
determine how public school educators view the library and librarian and 
what attempts are made in Kentucky teacher training institutions to offer 
instruction in the use of library facilities. Analysis of the data 
showed that the library image was often blurred, distorted, or nonexistent. 
The general impression gained was that the public school library is gen­
erally felt to have little effect on the education of students. Saddler 
concluded: 
"as concerned professionals we should begin asking 
ourselves who teaches the teachers to teach. If the teacher 
is a product of a public school system whose school library 
was the average mediocre one depicted in the textbooks and 
he went to a university where no attempt was made to teach 
the proper use of the library what specific endowment does 
the teacher have to enable him to teach students how to use 
the library? Are we willing to admit that there is nothing 
in our discipline that should be taught the layman?11 15 
13L. L. Shapiro, "Media Power and Teacher Liberation," Catholic 
Library World, 48: 17, July, 1976. 
14virginia B. Saddler, "Role of the Library in Education. The 
Library Image as Presented in Selected Teacher Training Textbooks in 
use in the State of Kentucky," (Ph. D. dissertation, Union College, 
Barbourville, Kentucky, 1970) . 
15Ibid. , p. 37. 
13 
In a school that is an effectively functioning system, the school 
library media specialist and the teacher complement or supplement the 
areas of expertise of the other, forming a "teacher team. " Donald K. 
Sharpes (1969) explained the need for team teaching in this way: "realis­
tically the multiplicity of roles and functions which are associated with 
the instructional process preclude the possibility of a teacher' s acquir­
ing all the technical competencies necessary to meet the individual 
16" 
learning needs of students. 
"For this reason the concept of specialization within 
the educational process has gained increasing support. One 
of the most common manifestations of this trend is team 
teaching, an organizational pattern which attempts to effect 
optimum educational results by utilizing the professional and 
personal strengths of various types of educational specialists 
working concomitantly. 11 17 
The Role of the School Library Media 
Specialist in Supporting Social 
Studies and English Teachers 
A recent trend in social studies has been the move from a single 
textbook to a multi-media approach. This change has " • far-reaching 
implications for the school library which has become in every sense of 
the word a partner in teaching high school social studies. 1 1 18 Because of 
16
Donald K. Sharpes, A Model of Differentiated Teaching Personnel," 
Educational Manpower; From Aides to Differentiated Staff Patterns, 
ed. J. L. Olivero (Minneapolis: Burgess Publishing Co. , 1969) , p. 63, 
cited by Shirley L. Aaron, "Personalizing Instruction for the Middle 
School: The Instructional Role of the School Media Specialist," Tallahasee: 
Florida Department of Education, 1975, p. 2. 
17Herbert I. Von Haden and Jean Marie King, Innovations in 
Education: Their Pros and Cons (Worthington, Ohio: C. A. Jones Pub. Co. , 
1971) , p. 157, cited by Aaron, p. 3. 
18G. B. Davis, "Partners for Progress: "Social Studies and 
School Library," Wisconsin Library Bulletin, 66: 333, September, 1970. 
) 
14 
the increased interaction between them, the school library media special­
ist and the teacher should feel additional responsibility to understand 
the role of the other and how to increase their effectiveness. Teachers 
should encourage the school system to provide sufficient clerical help 
for the school library media center so that media center specialists can 
expand their role on the teaching team. 
In the subject area of English, the librarian and English teacher 
share the responsibility of designing, structuring, and implementing a 
program that effectively teaches the art and science of connnunication. 
The librarian needs to be thoroughly conversant with all phases and ele­
ments of the English program. Intelligent action by the librarian re­
quires in-depth knowledge of the "whys" and "wherefores" of the English 
19 program. 
The following studies were chosen for review because they dealt 
either directly or indirectly with role perception, or with role expecta­
tions for the school library media specialist held by school administra-
tors, librarians, and teachers. 
Perception of School Library Services 
In his doctoral dissertation David LeBarron Payne (1967) sought 
to determine if there was a relationship between certain personal and 
position characteristics of the practicing school superintendents in 
the state of Mississippi and their perception of selected school library 
practices. A secondary purpose was to examine the responses of 25 
superintendents and their librarians to determine how closely their per­
ceptions of the selected school library practices coincided. 
19Ruth Ann Davies, The School Library Media Center: A Force 
for Educational Excellence. New York: R. R. Bowker, 1974, p. 114. 
15 
A questionnaire was sent to 167 practicing public school super­
intendents in Mississippi, and 67 percent responded. The results indi­
cated that superintendents felt they should have administrative control 
of the library. Administrators and their related librarians agreed with 
each other on only 48 percent of the library practice questions. Payne 
felt this indicated lack of agreement about sound practices. 
The findings indicated need for additional education of prac­
ticing school superintendents and librarians and offered implications 
for those who are responsible for the training of superintendents and 
librarians. As part of their pre-service education, Payne suggested a 
supervised field experience in which the superintendent and librarian 
would work together. This would lead them to be more cognizant of their 
respective roles in the total educational program. 20 
Phyllis Fine Cantor (1976) used questionnaires, interviews, and 
on-site visits to determine role expectations for services by the li­
brary media speci�list as held by library media specialists, school ad­
ministrators and teachers in one county in the state of New York. Cantor 
made this general statement about the purpose of this study: 
"the role of today' s library media specialist is 
broader and more complex than was the role of the school 
librarian. The parts in a school are interrelated, and 
if that is so, do other professions with whom the library 
media specialists work see them in that role? If their 
role has expanded, the change would be reflected in the 
way others see them. 1121 
20
navid LeBarron Payne, Ed. D. , "The Superintendent's Percep­
tions of Selected Library Practices in the Public Schools of the State 
of Mississippi, " unpublished Ph. D. dissertation, University of Southern 
Mississippi, 1967. 
21Phyllis Fine Cantor, "Role Expectations for Library Media 
Specialists, School Administrators, and Teachers, " unpublished Ph. D. 
dissertation, Columbia University, 1975, p. 7. 
� -
16 
She found that there was relative agreement among principals, teachers, 
and library media specialists in values attached to the services of the 
library media specialist. However, there were significant differences 
of opinion between the groups in expectations for the services of the 
library media specialist. The library media specialist had significantly, 
and in all but one service, higher expectations for themselves in each 
of five professional functions. The only service for which library media 
specialists had lower expectations was on the question of whether they 
should administer textbooks regardless of where they are housed. There 
were 67. 8 percent teachers whose professional training included instruc­
tion in the role of the library media center that indicated they con­
sidered materials in the media center of the utmost importance for their 
teaching purposes. One implication of this study is that schools of 
education need to increase the amount of information they provide future 
teachers and administrators about the role of the school library media 
center. 
Curricular Role of the Library 
Doris Walker Cox (1968) in her study sought to determine the 
factors that affect perceptions of the curricular role of the school 
library by librarians, teachers, administrators, and supervisors. A 
questionnaire consisting of 38 items, each in the form of a pair of 
contrasting adjectives that might apply to the curricular role of the 
library was sent to a cross section of 206 educators in Georgia and 
North Carolina. 
Four significant factors in the perception of the curricular role 
of the library by educators emerged following a factorial analysis of the 
17 
data. They were creativity, relevancy, structural dynamism, and cogni­
tive experientialism. Perceptions of the role of the school library 
were affected by the nature of the school as described by these four 
factors and by respondents' past experience in education. Cox concluded 
that the findings indicate a need for further study to clarify the curri-
1 1 f h h 1 l.b 22 cu ar ro e o t e sc oo 1 rary. 
Perception of the Role of the 
Library Media Specialist 
Edward Lawrence Anderson (1970) investigated the correlation of 
perceptions of public school administrators concerning the role of sec­
ondary school Educational Media Building Coordinator. Two aspects of 
this role were investigated, the perception of the existing role and 
the perception of the ideal role. 
A questionnaire of sixty Likert-type questions was sent to 41 
school administrators in Wisconsin. There was greater agreement among 
respondents as to what the role of the Educational Media Building Co­
ordinator should be than on what his role actually is. 
Some of the conclusions Anderson reached were: (1) adminis­
trators may serve as a barrier to change in the development of educa­
tional media programs because they perceive a high correlation between 
the existing and ideal roles, (2) administrators had little formal 
training in educational media and therefore did not have the necessary 
expertise on which to base decisions, (3) persons in different positions 
within the school structure, due to differences in educational back­
ground, experience and interest may perceive the role of the Educational 
22noris Walker Cox, "The Curricular Role of the School Library: 
An Exploratory Study of the Perceptions of Selected Public School 
Personnel;' unpublished Ph. D. dissertation, Florida State University, 
1968. 
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Media Building Coordinator differently. Anderson concluded that in the 
development of quality educational programs it is necessary for educa­
tors to cooperatively plan and implement new educational programs. 23 
John Anderson Larsen (1971) in his doctoral dissertation com­
pared the assignment, function and activities of the media specialist 
in Utah as they are actually practiced and assigned by their immediate 
superior. He also sought to determine how media specialists and admini­
strators perceived the role of the media specialist to see if that per­
ception varied from actual assignments. 
A questionnaire was mailed to all the senior high school media 
specialists in Utah. The following is a summary of findings: (1) media 
specialists and principals perceived themselves as more innovative than 
traditional; however, principals assigned media specialists and media 
specialists performed in a traditional rather than an innovative manner, 
(2) media specialists did not have sufficient assigned time to carry out 
the functions of an adequate media program, (3) lack of specified budgets 
hampered the development of media programs. 
Larsen concluded that the results indicated administrators need 
to have more exposure to the philosophy and importance of media to insure 
its rightful place in the total curriculum. He recommended further study 
of role perception and its relationship to change in education.
24 
23
Edward Lawrence Anderson, Ph. D. , "The Educational Media 
Building Coordinator: His Role as Perceived by School Administrators, " 
Dissertation Abstracts International: The Humanities and Social 
Sciences, XXXI (Ann Arbor, Michigan: University Microfilms, Inc. , 
1971, p. 4374-A. 
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John Anderson Larsen, "The Role of the Media Specialist as 
Perceived by Himself and His Administrator in the Secondary Schools of 
Utah, " unpublished Ph. D. dissertation, University of Utah, 1971. 
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Lowell Ellis Olson (1966) used a questionnaire to record 
teachers' , principals' , and librarians' perceptions of the school li­
brarian' s role. The questionnaire was sent to a random sample of 
teachers, principals, and librarians in 107 secondary schools with full­
time librarians in 39 Minneapolis-Saint Paul area school systems. Data 
related to the librarian's status, objectives of library service, levels 
of preparation for librarians, activities of librarians, and packground 
information about participants was gathered. The return rate was 77 
percent, 89 percent, and 93 percent for teachers, principals, and librari­
ans respectively. 
Olson found that teachers, librarians, and principals differed 
significantly in their perceptions of the school librarian '-s status, 
preparation, and functions (administration, reading guidance, teaching 
and technical processing} and in the emphasis they would place on these 
functions in an expanded library program. Olson concluded: 
"to learn librarians differ significantly in their 
perceptions of the school librarian' s status, preparation, 
and function suggests the need for librarians to inform 
teachers and principals of aspects of their roles and for 
librarians' associations to educate the public to the re­
quirements for school librarians. 11 25 
Carolyn Joyce Anderson (1970) constructed and utilized the 
instrument which is used in this study. It consisted of a role norm 
inventory of sixty statements which sought to identify expectations for 
the role of the librarian. Purposes of the study were: to determine 
25Lowell Ellis Olson, Ph. D., "Teachers, Principals, and Libra­
rians Perceptions of the School Librarian' s Role, " Dissertation Abstracts: 
The Humanities and Social Sciences, XXVII (Ann Arbor, Michigan: University 
Microfilms, Inc. , 1966, p. 1846-A. 
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the degree of agreement within the role defining groups; whether there 
were differences among librarians, teachers, and principals as to their 
expectations for the behavior of the librarian; and whether there were 
differences between the librarians' perceptions of the expectations of 
teachers and principals and the expectations expressed by teachers and 
principals. 
The inventory identified tasks related to seven functions: 
(1) materials specialist, (2) curriculum developer, (3) teacher, 
(4) technical processor, (5) administrator, (6) participator in extra­
mural activities, and (7) clerical aide. 
There was least agreement about services included in the cleri­
cal aide function, with principals rating it more important and the most 
agreement about the technical processor function. For the other five 
functions, expectations principals and librarians had for the role of 
librarian were more similar than expectations teachers held for the 
librarian. Librarians expected larger differences between their own 
26 
views of their role and others' views than was actually the case. 
Mary Engelkes (1978) used the role norm inventory developed by 
Anderson with slight variations to measure perceptions of the role of 
the school library media specialist by school administration students 
and school library media specialist students. The questionnaire was 
mailed to school library media specialist students and school adminis­
tration students who were enrolled in the University of Northern Iowa 
in the spring of 1978 and had passed a candidacy exam. 
26
carolyn Joyce Anderson, Ph. D. , "Role Expectations of the 
High School Librarian as Perceived by Librarians, Principals, and 
Teachers, " unpublished Ph. D. dissertation, University of Oregon, 1970. 
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Engelkes found a significant difference in perception for the 
role segments of materials specialist, curriculum developer� teacher, 
administrator, participator in extramural activities, and clerical aide. 
These differences were seen as important because they " • . .  indicate 
that these school library media specialist and school administration 
students will enter school systems with different ideas concerning the 
characteristics of a successful library media specialist. 11 27 
The "systems" view of relationships within a school was used to 
emphasize the impact these different perceptions have on the effective 
functioning of the school as a whole. Engelkes reconnnended further 
study into the perceptions of the role of the school library media 
specialist using different and broader samples. The proposed study seeks 
to do this. 




A list of English and social science majors at UNI who were 
juniors and seniors as of January 1979 and were not student teaching the 
fourth eight weeks of the 1978-1979 academic year was obtained from the 
Registrar' s Office. The total number of names obtained was 150, of which 
57 were English majors and 93 social science majors. The list of Library 
Science students was obtained by Engelkes from Dr. Martin, Head of the 
Department of Library Science. There were 50 names on this list. 
Description of the Sample 
Of the 150 persons in the sample group, 84, or 56 percent, of 
the sample responded to the questionnaire. This represented 46 social 
science and 38 English responses. The following section describes the 
sample group in terms of sex; age; completion of student teaching; com­
pletion of The Teaching of English, 62: 190, or The Teaching of Social 
Studies, 90: 190; and their rating of their high school media center. 
The data for school library media specialist students, drawn from the 
study by Engelkes, were based on a total population of 50 with a re­
sponse rate of 34, or 68 percent. This portion of the sample group will 
be described in terms of sex, age, experience in education, and academic 
background since this was the demographic data requested by Engelkes. 
The English and school library media specialist students were 
predominately female while the social science students were fairly evenly 
















The English sample group tended to have a larger percentage of 
persons age twenty-four and older, while only 12 percent of the library 
science students were under twenty-five. The break in the table is due 
to the difference between the demographic data gathered by this study 
and by Engelkes. (See Table 2. ) 
Table 2 
Age of Respondents 
Age Bracket English Social Science Library Science 
20 24% 13 
21 26 33 
22 16 30 
23 11 13 
24 & older 23 11 
II 
under 25 12% 
25 - 29 29 
30 - 34 26 
35 - 39 12 
40 - 44 6 
45 - 54 15 
55 & over 0 
23 
In terms of educational background the English and social science 
groups are very similar, with 76 percent English and 72 percent social 
24 
science not having student taught yet. Slightly more social science 
than English students had taken their respective methods class with 54 
percent and 45 percent respectively having completed it (see Table 3) . 
28 29 Interviews were held with Dr. Geraldine La Rocque and Mr. James Schroeder 
the instructors of The Teaching of English and The Teaching of Social 
Studies respectively, on June 12, 1979. It was determined through these 
interviews that specific mention of the school library media specialist 
is made in connection with securing aid in selection and utilization of 
materials. It was also determined that the two classes presented about 






















The difference between the educational background of the English 
and social science groups and the Library Science group is great. Thirty 
percent of the Library Science respondents have had five to fifteen years 
of teaching experience. This compares to the English and social science 
respondents who are just completing their undergraduate degrees (see 
Table 4) . 
28statement by Dr. Geraldine La Rocque, professor, Department of 
English Language and Literature, personal interview, Cedar Falls, Iowa, 
June 12, 1979. 
29 Statement by Mr. James Schroeder, lecturer, Department of 
Economics, personal interview, Cedar Falls, Iowa, June 12, 1979. 
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The English respondents rated their high school media center 
much better than the social science respondents. Only 43 percent of 
the social science group rated their high school media center good or 
excellent while 73 percent of the English group rated their high school 
media center good or excellent. Engelkes did not ask this question 
(see Table 5) . 
Table 5 
Rating of High School Media Center 
English Social Science 
Excellent 10% 13% 
Good 63 30 
Fair 21 46 
Poor 6 11 
Summary The English and social science sample groups were 
similar in terms of age and educational background. There were notable 
differences in the following areas: (1) English students were primarily 
female, while the social science group was mixed; (2) English students 
rated their high school media centers noticeably better than did social 
science students. The only similarity between the above groups and the 
library science group was that both the English and library science 
26 
groups were predominately female. The library science students as a 
group were: (1) much older; and (2) had an undergraduate degree and a 
number of years of teaching experience. 
Data Collection 
The role norm inventory of 60 statements was developed by 
Carolyn Joyce Anderson. The order was randomized by Engelke�. The same 
randomized order was retained. The following list of items in the ques­
tionnaire is divided by role segments with the random order indicated in 
parentheses. 
Role I. Materials Specialist 
(4) Visits classrooms to observe the uses made of library media center 
materials, upon arrangement with teachers. 
(6) Makes decisions on selection of books and printed materials for the 
library media center. 
(7) Makes decisions on selection of library center equipment. 
(14) Purchases professional books, pamphlets, and magazines for faculty 
use. 
(15) Serves as resource consultant in the classroom when requested by 
teachers. 
(16) Makes decisions on selection of audiovisual materials. 
(23) Assists students in producing materials for use in their classes. 
(26) Considers student recommendations for materials acquisitions. 
(30) Furnishes resource materials for faculty members. 
(32) Confers with teachers regarding their needs for purchase of library 
media center material. 
(38) Trains projectionists to operate audiovisual equipment. 
(40) Assists teachers in selecting materials for classroom use. 
(50) Assists teachers in planning for effective use of educational 
materials and equipment. 
(52) Conducts teacher workshops on non-book material production tech­
niques. 
(53) Elicits faculty participation and recommendations for evaluation 
and selection of materials. 
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(56) Teaches effective use of library media center materials to members 
of the faculty. 
Role II. Curriculum Developer 
(5) Serves on curriculum planning committees. 
(20) Supplies information to teachers about recent developments in 
curricular subject areas and in the general field of education. 
(46) Serves on committees for evaluating textbooks for adoption. 
(47) Reads education magazines which feature articles on developments 
in curriculum. 
Role III. Teacher 
(2) Gives book talks to student groups in the library media center. 
(13) Instructs students in how to use the card catalog. 
(24) Works with teachers in supervising activities of classes using the 
library media center. 
(27) Helps independent study groups of students to select materials for 
their projects. 
(36) Gives instruction to students in reference techniques. 
(39) Works with the teacher to develop units on student library media 
center use. 
(41) Visits classrooms on prearrangement with the teacher to instruct 
students on availability and use of materials for an area of study. 
(45) Gives book talks to classes as requested by the teacher. 
(58) Teaches students how to use Indexes such as the Reader' s Guide. 
Role IV. Technical Processor 
2 8  
(17) Determines information to go on author cards for the card catalog. 
(19) Supervises filing of cards in the card catalog. 
(44) Makes decisions regarding arrangement of library media center 
materials for easy access and use by students. 
(60) Determines subject headings to be used in the card catalog. 
Role V. Administrator 
(1) Attends meetings of chairmen or heads of departments. 
(3) Assists administrators in selection of any additional professional 
library media specialists. 
(11) Assists administrators in planning for new or remodeled library 
media center quarters. 
(12) Develops a policy regarding media selection (media refers to both 
print and non-print materials and related technology) . 
(18) Directs and coordinates audiovisual services centered in the 
library media center. 
(25) Plans the library media center budget with the school administrator 
from year to year. 
(34) Administers a centralized depository of textbooks for the school. 
(35) Plans library media center space and furniture arrangement. 
(57) Initiates meeting with teachers to plan coordination of library 
media center materials and activities with curricular programs. 
(59) Assists administrators in selection of adult clerical personnel for 
the library media center. 
Role VI. Participator in Extramural Activities 
(21) Holds membership in I. S. E. A. and attends meetings. 
(43) Visits and observes other library media center programs. 
(48) Holds membership in professional library media organizations and 
attends meetings. 
(55) Serves as a community resource person upon request. 
Role VII. Clerical-Aide 
(8) Writes notices to students for overdue materials. 
(9) Takes attendance in the library media center. 
(10) Supervises study halls in the library media center. 
(22) Places call numbers on all materials. 
(28) Checks lists of books requested by teachers against the card 
catalog. 
(29) Types bibliographies and lists of materials for teachers upon 
request. 
(31) Types catalog cards. 
(33) Checks books in and out. 
(37) Types cards and pockets for library media. 
(42) Keeps the library media center quiet. 
29 
(51) Repairs books and other library media center materials as a regular 
duty. 
(54) Reshelves the materials. 
Data Collection Methods 
The role norm inventory, a cover letter (both found in Appendix A) , 
and a stamped, self-addressed envelope were sent by campus mail for 
students on campus and by the U. S. mail for those off campus on 
April 4, 1979. 
Each inventory was assigned a number which was recorded along 
with the name of the person receiving it. The purpose of this was to 
facilitate a follow-up if a sufficient response was not received from 
the initial contact. 
The first mailing received a response of 42. 8 percent from social 
science students and 62 percent from English students. A follow-up post­
card was sent May 11, 1979 (see Appendix A) . The purpose of the follow­
up was to bring the response rate for the two groups closer together. 
The follow-up brought the return rate up to 49. 5 percent for social 
science students and 66. 5 percent for English students. 
Statistical Methods 
Using the numerical values assigned on the Likert-type scale, a 
set of raw scores were computed for English and social science students 
on each of the seven role segments. The Library Science data was com­
piled by Engelkes in the same manner. 
The total raw score was obtained by tabulating the raw score for 
each member of the above groups and then adding all the individual raw 
scores together. This produced a raw score for each role segment for 
each group. These raw scores were used to compute means for each role 
segment and group. 
An analysis of variance was the statistical technique used to 
measure variability and significant difference between English and social 
science majors and media specialist students on the seven role segments. 
For the purposes of this study it was decided that the hypotheses would 
be rejected at the P < . 05 level. Findings and demographic data are pre­
sented in both narrative and tabular form. The demographic data were 
used in interpreting the results of the analysis of variance. 
Chapter IV 
ANALYSIS OF DATA 
The data gathered through the administration of the role norm 
inventory are presented in this section. The results are arranged by 
hypothesis and role segment. 
HYPOTHESIS Ill - "MATERIALS SPECIALIST" ROLE SEGMENT 
English and social science students were very similar in their 
responses to the 17 questions related to the role segment of "materials 
specialist. " Both groups marked either definitely should or probably 
should 78 percent of the time. The mean response for English students 




Role Segment #1 Materials Specialist 
English Students (38) Social Science Students (46) 
Ques tion 
No. 5 4 3 2 1 5 4 3 2 1 
4 9 19 9 1 0 13 17 12 3 1 
6 30 8 0 0 0 25 17 3 0 1 
7 25 11 2 0 0 25 19 1 1 0 
14 10 14 11 3 0 15 15 13 2 0 
15 18 15 5 0 0 25 15 4 2 0 
16 12 15 11 0 0 19 15 9 3 0 
23 10 15 11 2 0 11 25 7 2 0 
26 20 14 4 0 0 24 15 6 1 0 
30 7 18 9 3 1 4 20 13 3 0 
32 22 14 1 0 0 26 15 4 1 0 
38 6 20 10 0 1 18 19 8 1 0 
40 13 15 8 2 0 12 18 13 2 0 
49 9 17 9 1 1 10 23 11 2 0 
50 11 20 5 1 0 12 23 11 0 0 
52 8 15 14 0 0 15 16 14 0 0 
53 13 15 6 2 1 21 16 8 1 0 
56 14 18 5 0 0 23 18 4 0 0 
Totals 237 263 120 15 4 303 306 141 24 2 
Total Raw Score = 2631 To tal Raw Score = 3212 
Mean Score = 4. 12 Mean Score = 4. 14 
Table 7 
Total Responses for "Materials Specialist" Role Segment 
Response 
Definitely Should (5) 
Preferably Should (4 )  
May or May Not (3) 
Preferably Should Not (2) 
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0. 2389 . 
An analysis of variance on these data resulted in an F ratio of 
This was not significant at the . 05 level of confidence. The 
data showed that there was no statistically significant difference be­
tween English and social science students for the "materials specialist" 
role segment. Hypothesis number one which states that English majors 
will not differ significantly from social science majors in their per­
ception of the "materials specialist" role of the school library media 





















HYPOTHESIS 112 - "CURRICULUM DEVELOPER" ROLE SEGMENT 
When asked to respond to the four questions related to the 
"curriculum developer" role segment, English and social science students 
responded similarly. English students responded definitely should or 
probably should 63 percent of the time while social science students 
responded definitely should or preferably should 68 percent of the time. 
The means for the two groups were also similar at 3. 89 and 3. 85 for 
English and social science students respectively. 
Table 9 
Role Segment #2 Curriculum Developer 
English Students (38) Social Science Students 
Question 
No. 5 4 3 2 1 5 4 3 2 
5 9 14 12 3 0 11 18 13 1 
20 20 10 6 2 0 19 19 5 2 
46 7 13  15 2 0 10 21 12 2 
47  11  11  14 1 0 10 17 16 3 
Totals 47 48  47 8 0 50 75 46 8 
Total Raw Score 584 Total Raw Score 709 
Mean Score = 3. 89 Mean Score = 3. 85 
Table 10 
Total Responses for "Curriculum Developer" Role Segment 
Response 
Definitely Should (5) 
Preferably Should (4 ) 
May or May Not (3) 
Preferably Should Not (2) 
Definitely Should Not (1) 
English 
N % 
47  31. 0 
48 32. 0 
47  31. 0 
8 5. 3 
0 0. 7 
Social Science 
N % 
50 27. 0 
75 41. 0 
46 25. 0 
8 4 . 4  









The statistical analysis of variance was computed on these 
scores and resulted in an F ratio of 0. 1477. This was not significant 
at the . 05 level of confidence. The data showed that there was no 
statistically significant difference between English and social science 
students for the "curriculum developer" role segment. Hypothesis number 
two which states that English majors will not differ significantly from 
social science majors in their perception of the "curriculum developer" 
role of the school library media specialist is thus not rejected. 
Table 11 
Variance Table for "Curriculum Developer" Dat a 
Source df s s  ms F 
Between 1 0. 130 0. 130 0. 14 77 
Within 332 293. 330 0. 880 
Total 333 2 93. 460 
HYPOTHESIS f/3 - "TEACHER" ROLE SEGMENT 
The difference between English and social science students was 
slight on the nine questions related to the "teacher" role segment. 
The mean responses for English and social science students were 4. 04 
and 3. 99 respectively. Seventy-one percent of English students and 72 
percent of social science students responded definitely should or 




Role Segment 113 Teacher 
English (38) Social Science (46) 
Question 
No . 5 4 3 2 1 5 4 3 2 1 
2 12 15 11 0 0 9 22 14 1 0 
13 15 11 9 3 0 20 16 7 2 1 
24 14 15 4 1 0 18 15 11 2 0 
27 17 10 10 1 0 13 23 8 6 0 
36 15 10 11 1 0 14 22 9 0 0 
39 10 18 8 1 0 15 19 12 0 0 
41 15 15 6 0 0 19 18 8 1 0 
45 15 9 11 2 0 9 22 14 1 0 
58 14 6 13 3 2 14 14 16 1 1 
Totals 127 109 83 12 2 131 17 1 99 14 2 
Total Raw Score 1346 To tal Raw Score = 1666 
Mean Score = 4 . 04 Mean Score = 3 . 99 
Table 13 
Total Responses for "Teacher" Role Segment 
Response English (38) Social Science (46) 
N % N % 
Definitely Should (5) 127 38 . 0 131 31 . 0 
Preferably Should (4) 109 33 . 0  171 41 . 0 
May or May Not (3) 83 25 . 0  99 24 . 0  
Preferably Should Not (2) 12 3 . 6 14 3 . 4 
Definitely Should Not (1) 2 0 . 4 2 0 . 6 
37 
An F ratio of 0. 5265 resulted when an analysis of variance was 
performed on these results. This was not statistically significant at 
the . 05 level of confidence. The data showed there was no statistically 
significant difference between English and social science students for 
the "teacher" role segments. Hypothesis number three which states that 
English majors will not differ significantly from social science majors 
in their perception of the "teacher" role of the school library media 


















HYPOTHESIS t/4 - "TECHNICAL PROCESSOR" ROLE SEGMENT 
F 
0. 5265 
The four questions related to the "technical processor" role 
segment received similar responses from the two groups. Sixty-three 
percent of English students and 60 percent of social science students 
marked definitely should or preferably should. The mean responses were 
3. 90 and 3. 72 for English and social science students respectively (see 




Role Segment 1/4 Technical Processor 
English (38) Social Science (46 ) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
17 11 11 14 2 0 11 15 13 6 1 
19 14 9 11 4 0 10 16 13 6 1 
44 20 15 2 0 0 20 19 6 1 0 
60 5 10 21 2 0 4 17 19 5 1 
Totals  50  45  48  8 0 45  67  51 18 3 
Total Raw Score = 590 Total Raw Score = 685 
Mean Sco re = 3. 91 Mean Score = 3. 7 2  
Table 16 
Total Response for "Technical Processor" Role Segment 
Response English (38) Social Science (46)  
N % N % 
Definitely Should (5 ) 50  33. 0 45 24. 0 
Preferably Should (4 ) 45  30. 0 67 36. 0 
May or May Not (3) 4 8  32. 0 51 28. 0 
Preferably Should Not ( 2) 8 5. 0 18 9. 8 
Definitely Should Not (1)  0 0. 0 3 2. 2 
The analysis of variance indicated that the differences were 
'il;, 
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not statistically significant at the .05 level of probability. Hypothesis 
number four which states that English majors will not differ significantly 
from social science majors in their perception of the "technical processor" 


















HYPOTHESIS 1/5 - "ADMINISTRATOR" ROLE SEGMENT 
F 
0.3447 
The perceptions of English and social science students were 
very close for the ten questions related to the role segment of "admini­
strator." English and social science students responded definitely 
should and preferably should 74 percent and 78.4 percent of the time re­
spectively. The mean response for English students was 4.10 and for 





Role Segment #5 Administrator 
English Students (38) Social Science Students (46) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
1 12 17 9 0 0 10 21 12 2 0 
2 23 9 6 0 0 29 12 3 2 0 
11 19 15 3 0 0 28 10 6 2 0 
12 20 15 2 1 0 26 15 3 2 0 
18 18 16 4 0 0 25 17 3 1 0 
25 24 10 4 0 0 25 15 5 1 0 
34 6 7 16 6 1 8 15 19 3 1 
35 7 11 17 1 1 15 20 12 0 0 
57 13 17 7 1 0 18 16 12 0 0 
59 8 12 16 1 1 14 21 10 0 1 
Totals 150 129 84 10 3 198 162 85 13 2 
Total Raw Score = 1541 Total Raw Score 1921 
Mean Score = 4.10 Mean Score = 4.18 
Table 19 
Total Responses for ''Administrator" Role Segment 
Response English (38) Social Science (46) 
N % N % 
Definitely Should (5) 150 40.0 198 43.2 
Probably Should (4) 129 34.0 162 35.2 
May or May Not (3) 84 22.0 85 18.0 
Probably Should Not (2) 10 2.6 13 3.0 
Definitely Should Not (1) 3 1.4 2 0.6 
41 
The statistical analysis of variance revealed that the differences 
were not statistically significant at the .05 level of probability. Hy­
pothesis number five which states that English majors will not differ 
significantly from social science majors in their perception of the 
"administrator" role of the school library media specialist is thus not 
rejected. 
Table 20 
Variance Table for "Administrator" Data 
Source df ss ms F 
Between 1 1. 250 1.250 0. 2577 
Within 834 4047.100 4.850 
Total 835 4048.350 
HYPOTHESIS #6 
"PARTICIPATOR IN EXTRAMURAL ACTIVITIES" ROLE SEGMENT 
English and social science students' responses to the four ques­
tions related to the "participator in extramural activities" role seg­
ment differed. Seventy-seven percent of the English students and 70 
percent of the social science students responded definitely should or 
preferably should. The means for the two groups also differed at 4.15 
for English students and 3.97 for social science students (see Tables 
21 and 22). 
Table 21 
Role Segment #6 Participator in Extramural Activities 
English Students (38) Social Science Students (46) 
Question 
No. 5 4 3 2 1 5 4 3 2 
21 10 14 13 0 0 9 18 18 1 
43 22 10 5 0 0 22 16 7 0 
48 19 14 4 0 0 15 18 7 0 
55 7 18 11 1 0 9 17 18 2 
Totals 58 56 33 1 0 55 69 50 3 
Total Raw Score = 615 Total Raw Score 845 
Mean Score = 4.15 Mean Score = 3.97 
Table 22 
Total Responses for 
"Participator in Extramural Activities" Role Segment 
Response English (38) Social Science (46) 
Definitely Should (5) 
Preferably Should (4) 
May or May Not (3) 
Preferably Should Not (2) 



























An analysis of variance on these data resulted in an F ratio of 
4.408. This was statistically significant at the .05 level of confidence. 
Hypothesis number six which states that English majors will not differ 
significantly from social science majors in their perception of the 
"participator in extramural activities" role of the school library media 
specialist is thus rejected (see Table 23). 
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Table 23 
Variance Table for 
"Participator in Extramural Activities" Data 
Source df ss ms F 
Between 1 3.068 3.068 4.408 
With 325 226.132 o. 696 
Total 326 229.200 
HYPOTHESIS 1f7 - "CLERICAL AIDE" ROLE SEGMENT 
Only 30 percent of English and social science students responded 
definitely should or preferably should to the 12 questions related to 
the "clerical aide" role segment. The mean responses for the two groups 
were also very close at 3.14 for English students and 3.08 for social 




Role Segment 117 Clerical Aide 
English Students (38) Social Science Students (46) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
8 6 7 12 13 0 9 6 19 10 2 
9 2 4 18 11 3 2 6 20 11 7 
10 0 3 18 14 3 3 3 20 15 5 
22 8 12 14 3 0 12 10 17 6 1 
28 16 9 11 2 0 13 15 12 6 0 
29 7 8 15 6 2 4 10 21 10 1 
31 7 0 17 12 1 3 8 21 10 4 
33 6 3 16 11 1 3 5 25 9 3 
37 5 2 17 12 1 2 8 25 9 3 
42 7 5 20 3 2 9 15 16 5 1 
51 8 3 13 9 4 3 11 17 11 4 
54 5 1 19 7 5 3 4 20 11 8 
Totals 77 57 190 103 22 66 101 233 113 39 
Total Raw Score 1411 Total Raw Score = 1698 
Mean Score = 3.14 Mean Score = 3.08 
Table 25 
Total Responses for "Clerical Aide" Role Segment 
Response English (38) Social Science (46) 
N % N % 
Definitely Should (5) 77 17.0 66 12.0 
Preferably Should (4) 57 13.0 101 18.0 
May or May Not (3) 190 42.0 233 42.4 
Preferably Should Not (2) 103 23.0 113 20.6 
Definitely Should Not (1) 22 5.0 39 7.0 
4i:;, 
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The analysis of variance indicated the differences of response 
between these two groups were not statistically significant at the .05 
level. Hypothesis number seven which states that English majors will 
not differ significantly from social science majors in their perception 
of the "clerical aide" role of the school library media specialist is 
thus not rejected. 
Table 26 
Variance Table for "Clerical Aide" Data 
Source df ss ms F 
Between 1 1.115 1.115 0.9449 
Within 999 1177.685 1.180 
Total 1000 1178.800 
HYPOTHESIS 1/8 - "MATERIALS SPECIALIST" ROLE SEGMENT 
English and Library Science students differed in their responses 
to the 17 questions related to the "materials specialist" role of the 
school library media specialist. English students responded at 37 and 
41 percent on definitely should and preferably should while Library 
Science students put more emphasis on definitely should at 64 percent 
and less emphasis on preferably should at 23.4 percent. English students 
had a mean response of 4.11 and Library Science students had a mean re­




Role Segment Ill Materials Specialist 
English (38) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
4 9 19 9 1 0 22 6 6 0 0 
6 30 8 0 0 0 34 0 0 0 0 
7 25 11 2 0 0 32 2 0 0 0 
14 10 14 11 3 0 27 7 0 0 0 
15 18 15 5 0 0 27 7 0 0 0 
16 12 15 11 0 0 29 4 1 0 0 
23 10 15 11 2 0 14 10 9 1 0 
26 20 14 4 0 0 21 11 2 0 0 
30 7 18 9 3 1 22 10 2 0 0 
32 22 14 1 0 0 28 6 0 0 0 
38 6 20 10 0 1 11 9 12 2 0 
40 13 15 8 2 0 17 13 4 0 0 
49 9 17 9 1 1 11 11 11 1 0 
50 11 20 5 1 0 20 11 2 0 0 
52 8 15 14 0 0 9 13 12 0 0 
53 13 15 6 2 1 20 9 3 0 0 
56 14 18 5 0 0 22 8 3 1 0 
Totals 237 263 120 15 4 366 137 67 5 0 
Total Raw Score = 2631 Total Raw Score = 2589 
Mean Score = 4.12 Mean Score = 4.50 
Table 28 
Total Responses for "Materials Specialist" Role Segment 
Response 
Definitely Should (5) 
Preferably Should (4) 
May or May Not (3) 
Preferably Should Not (2) 
























When an analysis of variance was perfonned on these scores an 
F ratio of 72.394 was obtained. This was statistically significant at 
the .01 level of confidence. Hypothesis number eight which states that 
English majors will not differ significantly from school library media 
specialist students in their perception of the "materials specialist" 






















HYPOTHESIS 119 - "CURRICULUM DEVELOPER" ROLE SEGMENT 
Library Science students responded more strongly in favor of 
the four questions related to the role segment of "curriculum developer." 
Library Science students responded at 51 percent and 35 percent to defi­
nitely should and preferably should respectively while English students 
responded at 31 percent definitely should and 32 percent preferably 
should. The mean responses also showed some difference at 4.37 and 3.89 
for Library Science and English students respectively. 
Table 30 
Role Segment 112 Curriculum Developer 
English Students (38) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
5 9 14 12 3 0 25 8 1 0 0 
20 20 10 6 2 0 17 11 6 0 0 
46 7 13 15 2 0 11 13 10 0 0 
47 11 11 14 1 0 16 16 2 0 0 
Totals 47 48 47 8 0 69 48 19 0 0 
Total Raw Score 584 Total Raw Score 596 
Mean Score = 3.89 Mean Score = 4.37 
Table 31 
Total Responses for "Curriculum Developer" Role Segment 
Response 
Definitely Should (5) 
Preferably Should (4) 
May or May Not (3) 
Preferably Should Not (2) 
























The statistical analysis of variance computed on these scores 
showed that there was a statistically significant difference at the .01 
level of probability. Hypothesis number nine which states that English 
majors will not differ significantly from school library media specialist 
students in their perception of the "curriculum developer" role of the 
school library media specialist is thus rejected. 
Table 32 




















HYPOTHESIS 1110 - "TEACHER" ROLE SEGMENT 
English and Library Science students differed in their responses 
to the nine questions related to the "teacher" role segment. English 
students responded definitely should and preferably should 38 and 33 per­
cent of the time respectively and Library Science students responded 
definitely should and preferably should 59 percent and 27.4 percent re-
spectively. The mean responses also differed at 4.44 and 4.04 ·for Library 
Science and English students respectively. 
Table 33 
Role Segment #3 Teacher 
English Students (38) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
2 12 15 11 0 0 16 9 9 0 0 
13 15 11 9 3 0 23 8 3 0 0 
24 14 15 4 1 0 23 6 3 2 0 
27 17 10 10 1 0 22 10 2 0 0 
36 15 10 11 1 0 22 10 2 0 0 
39 10 18 8 1 0 20 13 1 0 0 
41 15 15 6 0 0 20 9 3 2 0 
45 15 9 11 2 0 16 9 9 0 0 
58 14 6 13 3 2 19 9 5 1 0 
'J'otals 127 109 83 12 2 181 83 37 5 0 
Total Raw Score = 1346 Total Raw Score = 1358 
Mean Score = 4.04 Mean Score = 4.44 
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Table 34 
Total Responses for "Teacher" Role Segment 
Response English (38) Library Science (34) 
N % N % 
Definitely Should (5) 127 38.0 181 59.0 
Preferably Should (4) 109 33.0 83 27.2 
May or May Not (3) 83 25.0 37 12.2 
Preferably Should Not (2) 12 3.6 5 1. 6 
Definitely Should Not (1) 2 0.4 0 0.0 
An analysis of variance revealed a statistically significant 
difference at the .01 level of confidence. Hypothesis number ten which 
states that English majors will not differ significantly from school 
library media specialist students in their perception of the "teacher" 






















HYPOTHESIS #11 - "TECHNICAL PROCESSOR" ROLE SEGMENT 
On the four questions related to the "technical processor" role 
segment English and Library Science students again differed. Fifty­
eight percent of Library Science majors as opposed to 33 percent of 
English majors responded definitely should. The mean responses also 
differed at 4.26 for Library Science majors and 3.9l for English majors. 
Table 36 
Role Segment 114 Technical Processor 
English Students (38) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
17 11 11 14 2 0 17 5 11 0 1 
19 14 9 11 4 0 19 5 5 3 2 
44 20 15 2 0 0 27 6 1 0 0 
60 5 10 21 2 0 16 9 6 3 0 
Totals 50 45 48 8 0 79 25 23 6 3 
Total Raw Score = 590 Total Raw Score = 579 




Total Response for "Technical Processor" Role Segment 
Response English (38) Library Science (34) 
N % N % 
Definitely Should (5) 50 33.0 79 58.0 
Preferably Should (4) 45 30.0 25 18.0 
May or May Not (3) 48 32.0 23 17.0 
Preferably Should Not (2) 8 5.0 6 4.6 
Definitely Should Not (1) 0 0.0 3 2.4 
The analysis of variance indicated that the differences were 
statistically significant at the .01 level of probability. Hypothesis 
number eleven which states that English majors will not differ signifi­
cantly from school library media specialist students in their percep­
tion of the "technical processor" role of the school library media 























HYPOTHESIS 1112 - "ADMINISTRATOR" ROLE SEGMENT 
English and Library Science students differed in their responses 
on the ten questions relating to the "administrator" role segment. The 
mean responses for the two groups also differed at 4.10 for English 
majors and 4.50 for Library Science majors. 
Table 39 
Role Segment ti 5 Administrator 
English Students (38) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
1 12 17 9 0 0 19 12 3 0 0 
3 23 9 6 0 0 24 10 0 0 0 
11 19 15 3 0 0 30 4 0 0 0 
12 20 15 2 1 0 33 0 1 0 0 
18 18 16 4 0 0 23 9 2 0 0 
25 24 10 4 0 0 30 4 0 0 0 
34 6 7 16 6 1 1 4 11 10 8 
35 7 11 17 1 1 26 6 2 0 0 
57 13 17 7 1 0 23 10 1 0 0 
59 8 12 16 1 1 25 8 0 1 0 
Totals 150 129 84 10 3 234 67 20 11 8 
Total Raw Score = 1541 Total Raw Score 1528 
Mean Score = 4.10 Mean Score = 4.50 
Table 40 
Total Responses for "Administrator" Role Segment 
Response English (38) Library Science 
N % N % 
Definitely Should (5) 150 40.0 234 69.0 
Preferably Should (4) 129 34.0 67 20.0 
May or May Not (3) 84 22.0 20 6�0 
Preferably Should Not (2) 10 2.6 11 3.0 




The statistical analysis of variance indicated that the differ­
ences were statistically significant at the .01 level of probability. 
Hypothesis number twelve which states that English majors will not differ 
significantly from school library media specialist students in their 
perception of the "administrator" role of the school library media 






















HYPOTHESIS #13 - "PARTICIPATOR IN EXTRAMURAL ACTIVITIES" ROLE SEGMENT 
On the four questions related to the "participator in extramural 
activities" role segment English and Library Science students again dif­
fered. Fifty-three percent of Library Science students responded defi­
nitely should while only 39 percent of English students responded that 
strongly. The mean responses also differed at 4.16 for English students 
and 4.44 for Library Science students. 
Table 42 

































Total Raw Score = 615 
































Total Raw Score 600 










Total Responses for "Participator in Extramural Activities" Role Segment 
Response English (38) Library Science (34) 
N % N % 
Definitely Should (5) 58 39.0 72 53.0 
Preferably Should (4) 56 38.0 51 38.0 
May or May Not (3) 33 22.3 12 9.0 
Preferably Should Not (2) 1 0.7 0 0.0 
Definitely Should Not (1) 0 0.0 0 0.0 
An analysis of variance indicated a statistically significant 
difference between the groups at the .01 level of probability. Hypothesis 
number thirteen which states that English majors will not differ signifi­
cantly from school library media specialist students in their perception 
of the "participator in extramural activities" role of the school library 
media specialist is thus rejected. 
Table 44 




















HYPOTHESIS /114 - "CLERICAL AIDE" ROLE SEGMENT 
English students and Library Science students differed in their 
responses to the twelve questions related to the "clerical aide" role 
segment. Sixty-seven percent of the Library Science students responded 
definitely should not or preferably should not while only 28 percent of 
English students marked those responses. The mean responses also showed 
Library Science students reacting more negatively to this role of the 
school library media specialist. The mean responses were 3.14 and 2.22 











































































Total Raw Score 1411 
Mean Score = 3.14 

























































Total Raw Score = 905 




Total Responses for "Clerical Aide" Role Segment 
Response English (38) Library Science (34) 
N % N % 
Definitely Should (5) 77 17.0 31 7.0 
Preferably Should (4) 57 13.0 24 6.0 
May or May Not (3) 190 42.0 80 20.0 
Preferably Should Not (2) 103 23.0 157 37.0 
Definitely Should Not (1) 22 5.0 122 30.0 
The analysis of variance revealed that the differences were 
statistically significant at the .01 level of probability. Hypothesis 
number fourteen which states that English majors will not differ signifi­
cantly from school library media specialist students in their perception 























HYPOTHESIS 1115 - "MATERIALS SPECIALIST" ROLE SEGMENT 
Social science and Library Science students differed on the 17 
questions related to the "materials specialist" role segment. Thirty­
nine percent of social science students responded definitely should as 
opposed to 64 percent for Library Science students. The mean responses 
also differed at 4.14 for social science students and 4.50 for Library 




Role Segment Ill Materials Specialist 
Social Science Students (46) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
4 13 17 12 3 1 22 6 6 0 0 
6 25 17 3 0 1 34 0 0 ,o 0 
7 25 19 1 1 0 32 2 0 0 0 
14 15 15 13 2 0 27 7 0 0 0 
15 25 15 4 2 0 27 7 0 0 0 
16 19 15 9 3 0 29 4 1 0 0 
23 11 25 7 2 0 14 10 9 1 0 
26 24 15 6 1 0 21 11 2 0 0 
30 9 20 13 3 0 22 10 2 0 0 
32 26 15 4 1 0 28 6 0 0 0 
38 18 19 8 1 0 11 9 12 2 0 
40 12 18 13 2 0 17 13 4 0 0 
49 10 23 11 2 0 11 11 11 1 0 
50 12 23 11 0 0 20 11 2 0 0 
52 15 16 14 0 0 9 13 12 0 0 
53 21 16 8 1 0 20 9 3 0 0 
56 23 18 4 0 0 22 8 3 1 0 
Totals 303 306 141 24 2 366 137 67 5 0 
Total Raw Score = 3212 Total Raw Score = 2589 
Mean Score = 4.14 Mean Score = 4.50 
'i:;, _  
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Table 49 
Total Responses for "Materials Specialist" Role Segment 
Response Social Science (46) Library Science (34) 
N % N % 
Definitely Should (5) 303 39.0 366 64.0 
Preferably Should (4) 306 39.0 137 23.4 
May or May Not (3) 141 18.0 67 11. 6 
Preferably Should (2) 24 3.0 5 1.0 
Definitely Should (1) 2 1.0 0 0.0 
An analysis of variance revealed a statistically significant 
difference at the .01 level of probability. Hypothesis number fifteen 
which states that social science majors will not differ significantly 
from school library media specialist students in their perception of the 
"materials specialist" role of the school library media specialist is 
thus rejected. 
Table 50 
Variance Table for "Materials Specialist" Data 
Source df ss ms F 
Between 1 43.623 43.623 *69 .133 
Within 1349 850.717 0.631 
Total 1350 894.340 
*Significant at the .01 level of probability. 
63 
HYPOTHESIS 1/16 - "CURRICULUM DEVELOPER" ROLE SEGMENT 
Social science students and Library Science students differed on 
the four questions related to the "curriculum developer" role segment. 
Eighty-six percent of Library Science students and only 68 percent of 
social science students responded definitely should or preferably should. 
The mean responses at 3.85 for social science students and 4.37 for 
Library Science students also reflected a difference. 
Table 51 
Role Segment 112 Curriculum Developer 
Social Science Students (46) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
5 11 18 13 1 3 25 8 1 0 0 
20 19 19 5 2 1 17 11 6 0 0 
46 10 21 12 2 1 11 13 10 0 0 
47 10 17 16 3 0 16 16 2 0 0 
Totals 50 75 46 8 5 69 48 19 0 0 
Total Raw Score = 709 Total Raw Score 596 
Mean Score = 3.85 Mean Score = 4.37 
Table 52 
Total Responses for "Curriculum Developer" Role Segment 
Response Social Science (46) Library Science (34) 
N % N % 
Definitely Should (5) 50 27.0 69 51. 0 
Preferably Should (4) 75 41. 0 48 35.0 
May or May Not (3) 46 25.0 19 14.0 
Preferably Should Not (2) 8 4.4 0 0.0 
Definitely Should Not (1) 5 2.6 0 0.0 
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An analysis of variance revealed a statistically significant 
difference at the .01 level of probability. Hypothesis number sixteen 
which states that social science majors will not differ significantly 
from school library media specialist students in their perception of 
the "curriculum developer" role of the school library media specialist 
is thus rejected. 
Table 53 
Variance Table for "Curriculum Developer" Role Segment 
Source df ss ms F 
Between 1 20.690 20.690 *27.550 
Within 318 238.660 0.751 
Total 319 259.350 
*Significant at the .01 level of probability. 
HYPOTHESIS #17 - "TEACHER ROLE SEGMENT 
On the nine questions related to the "teacher" role segment 
social science students and Library Science students differed in their 
responses. Fifty-nine percent of the Library Science students as opposed 
to 31 percent of the social science students marked definitely should. 
The mean responses also differed at 3.99 for social science students 




Role Segment #3 Teacher 
Social Science Students (46) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
2 9 22 14 1 0 16 9 9 0 0 
13 20 16 7 2 1 23 8 3 0 0 
24 18 15 11 2 0 23 6 3 2 0 
27 13 23 8 6 0 22 10 2 0 0 
36 14 22 9 0 0 22 10 2 0 0 
39 15 19 12 0 0 20 13 1 0 0 
41 19 18 8 1 0 20 9 3 2 0 
45 9 22 14 1 0 16 9 9 0 0 
58 14 14 16 1 1 19 9 5 1 0 
Totals 131 171 99 ll� 2 181 83 37 5 0 
Total Raw Score = 1666 Total Raw Score 1358 
Mean Score = 3.99 Mean Score = 4.44 
Table 55 
Total Responses for "Teacher" Role Segment 
Response Social Science (46) Library Science (34) 
N % N % 
Definitely Should (5) 131 31.0 181 59.0 
Preferably Should (4) 171 41.0 83 27.2 
May or May Not (3) 99 24.0 37 12.2 
Preferably Should Not (2) 14 3.4 5 1.6 
Definitely Should Not (1) 2 0.6 0 0.0 
An! ratio of 12,432.254 resulted when an analysis of variance 
was performed on these results. This was statistically significant at 
the .01 level of confidence. Hypothesis number seventeen which states 
that social science majors will not differ significantly from school 
library media specialist students in their perception of the "teacher" 


















*Significant at the .01 level of probability. 
F 
*12,432.254 
HYPOTHESIS 1/18 - "TECHNICAL PROCESSOR" ROLE SEGMENT 
Social science students and Library Science students differed 
on the four questions related to the "technical processor" role segment. 
Social science students responded definitely should 24 percent of the 
time as opposed to Library Science students who responded definitely 
should 58 percent of the time. The mean responses also differed at 
3.72 and 4.26 for social science and Library Science students respec­




Role Segment #4 Technical Processor 
Social Science Students (46) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
17 11 15 13 6 1 17 5 11 0 1 
19 10 16 13 6 1 19 5 5 ,3 2 
44 20 19 6 1 0 27 6 1 0 0 
60 4 17 19 5 1 16 9 6 3 0 
Totals 45 67 51 18 3 79  25 23 6 3 
Total Raw Score = 685 Total Raw Score 579 
Mean Score = 3.72 Mean Score = 4.26 
Table 58 
Total Response for "Technical Processor" Role Segment 
Response Social Studies (46) Library Science (34) 
N % N % 
Definitely Should (5) 45 24.0 79  58.0 
Preferably Should (4) 67 36.0 25 18.0 
May or May Not (3) 51 28.0 23 17.0 
Preferably Should Not (2) 18 9.8 6 4.6 
Definitely Should Not (1) 3 2.2 3 2.4 
68 
The analysis of variance indicated that the differences were 
statistically significant at the .01 level of probability. Hypothesis 
number eighteen which states that social science majors will not differ 
significantly from school library media specialist students in their 
perception of the "technical processor" role of the school library media 


















*Significant at the .01 level of probability. 
HYPOTHESIS #19 - "ADMINISTRATOR" ROLE SEGMENT 
F 
�'(21. 849 
Social science and Library Science students differed on the ten 
questions related to the "administrator" role segment. Sixty-nine per­
cent of Library Science students responded definitely should as opposed 
to 43.20 percent of social science students. The mean scores also dif­
fered at 4.18 and 4.50 for social science and Library Science students 




Role Segment #5 Administrator 
Social Science Students (46) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
1 10 21 12 2 0 10 12 3 0 0 
3 29 12 3 2 0 24 10 0 0 0 
11 28 10 6 2 0 30 4 0 0 0 
12 26 15 3 2 0 33 0 1 0 0 
18 25 17 3 1 0 23 9 2 0 0 
25 25 15 5 1 0 30 4 0 0 0 
34 8 15 19 3 1 1 4 11 10 8 
35 15 20 12 0 0 26 6 2 0 0 
57 18 16 12 0 0 23 10 1 0 0 
59 14 21 10 0 1 25 8 0 1 0 
Totals 198 162 85 13 3 234 67 20 11 8 
Total Raw Score = 1921 Total Raw Score = 1528 
Mean Score = 4.18 Mean Score = 4.50 
Table 61 
Total Responses for '' Administrator'' Role Segment 
Response Social Science (46) Library Science (34) 
N % N % 
Definitely Should (5) 198 43.2 234 69.0 
Preferably Should (4) 162 35.2 67 20.0 
May or May Not (3) 85 18.0 20 6.0 
Preferably Should Not (2) 13 3.0 11 3.0 
Definitely Should Not (1) 2 0.6 8 2.0 
70 
The analysis of variance indicated that the differences were 
statistically significant at the .05 level of probability. Hypothesis 
number nineteen which states that social science majors will not differ 
significantly from school library media specialist students in their 
perception of the "administrator" role of the school library media 


















*Significant at the .05 level of probability. 
F 
* 3. 909 
HYPOTHESIS l/20 - "PARTICIPATOR IN EXTRAMURAL ACTIVITIES" ROLE SEGMENT 
On the four questions related to the "participator in extra-
mural activities" role segment social science and Library Science students 
again differed. Fifty-three percent of Library Science students responded 
definitely should while only 31 percent of social science students re­
sponded that strongly. The mean responses also differed at 3.97 for 
social science students and 4.44 for Library Science students (see Tables 




Role Segment f/6 Participator in Extramural Activities 
Social Science Students (46) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
21 9 18 18 1 0 17 13 4 0 0 
43 22 16 7 0 1 18 14 2 , 0  0 
48 15 18 7 0 1 21 12 1 0 0 
55 9 17 18 2 0 16 12 5 0 0 
Totals 55 69 50 3 2 72 51 12 0 0 
Total Raw Score 845 Total Raw Score 600 
Mean Score = 3.97 Mean Score = 4.44 
Table 64 
Total Responses for "Participator in Extramural Activities" Role Segment 
Response Social Science (46) Library Science (34) 
N % N % 
Definitely Should (5) 55 31.0 72 53.0 
Preferably Should (4) 69 39.0 51 38.0 
May or May Not (3) 50 28.0 12 9.0 
Preferably Should Not (2) 3 1.3 0 0.0 
Definitely Should Not (1) 2 0.7 0 0.0 
72 
An analysis of variance indicated a statistically significant 
difference between the groups at the .01 level of probability. Hypothesis 
number twenty which states that social science majors will not differ 
significantly from school library media specialist students in their 
perception of the "participator in extramural activities" role of the 
school library media specialist is thus rejected. 
Table 65 
















*Significant at the .01 level of probability. 
HYPOTHESIS //21 - 11 CLERICAL AIDE" ROLE SEGMENT 
F 
*29.289 
Social science students and Library Science students differed in 
their responses to the twelve questions related to the "clerical aide" 
role segment. Sixty-seven percent of the Library Science students re­
sponded definitely should not or preferably should not while only 27.6 
percent of social science students marked those responses. The mean 
responses also showed Library Science students reacting more negatively 
to this role of the school library media specialist. The mean responses 
were 3.08 and 2.22 for social science and Library Science students re­
spectively (see Tables 66 and 67). 
� 
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Table 66 
Role Segment #7 Clerical Aide 
Social Science Students (46) Library Science Students (34) 
Question 
No. 5 4 3 2 1 5 4 3 2 1 
8 9 6 19 10 2 2 2 4 19 7 
9 2 6 20 11 7 0 3 7 :14 10 
10 3 3 20 15 5 1 0 1 8 24 
22 12 10 17 6 1 7 4 8 10 5 
28 13 15 12 6 0 7 2 8 12 5 
29 4 10 21 10 1 8 2 7 9 8 
31 3 8 21 10 4 0 0 8 12 14 
33 3 5 25 9 3 0 1 4 19 10 
37 2 8 25 9 3 0 2 6 13 13 
42 9 15 16 5 1 5 5 14 8 2 
51 3 11 17 11 4 1 2 4 15 12 
54 3 4 20 11 8 0 1 9 12 12 
Totals 66 101 233 113 39 31 24 80 151 122 
Total Raw Score 1698 Total Raw Score 905 
Mean Score = 3.08 Mean Score = 2.22 
Table 67 
Total Responses for "Clerical Aide" Role Segment 
Response Social Science (46) Library Science (34) 
N % N % 
Definitely Should (5) 66 12.0 31 7.0 
Preferably Should (4) 101 18.0 24 6.0 
May or May Not (3) 233 42.4 80 20.0 
Preferably Should Not (2) 113 20.6 151 37.0 
Definitely Should Not (1) 39 7.0 122 30.0 
74 
The analysis of variance revealed that the differences were 
statistically significant at the .01 level of probability. Hypothesis 
number twenty-one which states that social science majors will not differ 
significantly from school library media specialist students in their 
perception of the "clerical aide" role of the school library media 























SUMMARY AND CONCLUSIONS 
Summary 
This research study was an attempt to answer three questions: 
Do junior and senior secondary education English and social science 
majors at the University of Northern Iowa possess similar perceptions 
of the role of the school library media specialist? Do English majors 
and school library media specialist students at the University of 
Northern Iowa possess similar perceptions of the role of the school 
library media specialist? Do social science majors and school library 
media specialist students at the University of Northern Iowa possess 
similar perceptions of the role of the school library media specialist? 
A role norm inventory consisting of seven parts, each repre­
senting one of the seven segments of the role of the school library 
media specialist was utilized to gather data to answer these questions. 
Respondents marked a Likert-type scale and the scores were used to tabu­
late raw scores and means for each group on each role segment. An 
analysis of variance was used to determine significant differences. 
The .05 level of probability was chosen for testing the hypothesis. 
The data analysis revealed a statistically significant difference 
in perception between English and social science students on only the 
"participator in extramural activities" role segment. English majors 
placed more emphasis on this role than did social science majors. 
Between school library media specialist students and English majors and 
between school library media specialist students and social science 
majors there were statistically significant differences on all seven 
role segments. 
Conclusions 
Differences or similarities in perception of the role of the 
school library media specialist between the groups chosen for this 
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study were seen as important because the school library media specialist 
works with teachers as part of a team seeking to accomplish a common 
goal. How effectively the teacher and school library media specialist 
interact is based on their actual competencies and their perceptions of 
the competencies of the other. Thus, role perceptions formed during 
their preservice education could effect interactions between the school 
library media specialist and teachers. 
For new teachers to interact effectively with the school library 
media specialist within the "system" of the school their preservice 
education should develop positive attitudes toward and awareness of the 
role of the school library media specialist. School library media 
specialists and teachers are components within the "system" of the 
school. For the total "system" to function effectively there needs to 
be congruence in the way the components perceive the role of the others 
and the total system. 
The results of this study indicate that the English, social 
science, and school library media specialist students who responded to 
this study will enter the "system" of a school with significantly dif­
ferent perceptions of the role of the school library media specialist. 
School library media specialist students felt the role segments of 
"materials specialist," "curriculum developer," "teacher," "technical 
processor," "administrator," and "participator in extramural activities" 
were significantly more important than did English or social science 
students. These roles are related to the professional function of the 
7 7  
school library media specialist and are consistent with the findings of 
Olson and Anderson. Also consistent with previous research studies was 
the finding that school library media specialist students rated the 
"clerical aide" role of significantly less importance than did English 
or social science students. 
There are a number of possible explanations for the differences 
in perception between these groups. They include: (1) differences in 
educational background; (2) differences in experience in education ; and 
(3) differences in age. 
Students seeking an MA in Library Science focus on the multi­
plicity of roles of the school library media specialist. This direct 
classroom experience contrasts with the information on this role English 
and social science students received in their course of study. Inter­
views were held with Dr. Geraldine La Rocque30 and Mr. James Schroeder3 1  
the instructors of The Teaching of English and The Teaching of Social 
Studies respectively, on June 12, 1979. Through these interviews it was 
determined that the two classes dealt with the role of the school library 
media specialist only indirectly. The school library media specialist 
is specifically mentioned in these courses only in regards to securing 
aid in selection and utilization of materials. A second factor is that 
56 percent of the school library media specialist students had experience 
as teachers. Thirty percent had five to fourteen years of experience. 
30




Since they are still undergraduates none of the English or sqcial 
science majors had teaching experience and only 24 percent of English 
students and 28 percent of social science students had student taught. 
This difference in experiential background could be a partial explanation 
since some schools do not have an exemplary school library media program 
and thus teachers in such schools might not have a full awareness of the 
role of the school library media specialist. A final possibl'e factor 
could be that school library media specialist students were considerably 
older than English or social science majors. This is considered a factor 
because the older a person is , the more chance there is that he or she 
will have been exposed to an exemplary media program. Fifty percent and 
46 percent of English and social science majors respectively were 20 to 
21 years old while only 12 percent of Library Science majors were under 
25. 
This study also found a statistically significant difference 
between English and social science students on the "participator in 
extramural activities" role segment. There were no significant differ­
ences for these groups on the other role segments. A readily apparent 
reason for this difference in perception would necessitate a more in­
depth analysis of the content of the methods courses than was undertaken 
in this study. 
RECOMMENDATIONS FOR FURTHER STUDY 
This study has raised the following questions for further 
research: (1) How does actual teaching experience affect perceptions 
79 
of the role of the school library media specialist? For example: would 
there be more congruence in perception of English and social studies 
teachers and school library media specialists after working together in 
a school for a specified number of years? (2) Would the findings of 
this study be the same if specific units dealing with the role of the 
school library media specialist were included in The Teaching of English 
and The Teaching of Social Studies? (3) Would the findings of this 
study be the same in comparing the perceptions of school library media 
specialist students with teaching majors in mathematics, science or 
home economics? If such studies were undertaken a suggestion would be 
to specify the attention given in course content to the role of the 
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Dea r 
Department of Li bra ry Sc i enc e 
Un i vers i t y  o f  Northern I owa 
C edar Fa l l s ,  Iowa 506 1 3  
I am a gra duat e  student i n  the Depa rtment of Li brary Sc i enc e a t  UN I .  
In part i a l fu l f i l lment of the r equ i r ement for t he Master o f  Art s  
degree , I a m  conduct i ng resea rc h  re la ted to  p ercept i ons of  the ro l e  
o f  t he schoo l l i brary medi a  spec ia l i st .  
I n  t hi s study j un iors a nd sen i ors ma jo r i ng i n  educa t i on i n  the Eng l i sh 
Depa rtment or  those  i n  t he soc i a l sc i enc es ( economi c s ,  geography , 
h i story ,  po l i t i ca l  sc i ence ,  soc i o logy  and anthropo logy)  are  a sk ed t o  
comp l et e  the enc lo sed quest i onna i re .  Your name wa s i dent i f i ed through 
t he Reg i stra r ' s  � f f i c e. The purpo se  of thi s study i s  to  det e rmi ne the 
ext ent to whi c h t he vi ews of  these two groups agree or d i sagree .  
The  pri vacy of ea ch  respondent wi l l  be  carefu l l y p ro t ec t ed . Eac h  
ques t i onna i re wi l l  b e  ass i gned a number t o  b e  used on l y  i n  fo l low-up 
proc edures . When t he quest i onna i res are returned the roster of names 
wi l l  be destroyed . 
Enc l o sed i s  a �re-addressed , stamoed enve lope wh i ch you may use t o  
return t he comp l eted quest i onna i re .  Thank you for  your he l p  i n  t hi s 
important pro j ect . 
S i nc ere l y ,
��
Graduate  
PLEASE RETUR N Q UESTIONNAIRE AS SOON AS  PO SSIB LE 
84 
Dear Student: 
Department of Library Science 
University of Northern Iowa 
Cedar Falls, Iowa 50613 
A couple of weeks ago, I mailed a questionnaire to 
you. I know you are busy, but could you take ten 
minutes and fill it out. I can ' t  complete my course 
of study without this project. 
If you need another copy, call me in the evening at 
266-9094, and I will send another one to you. 
Please return the questionnaire EX_ May 1:2_. Thank 
you for your time. 
Sincerely, 
Ed Bailey 
8 5  
Part T Genera l Informat i on 
t.ieck the appropt i a t e  l i ne for each  ques t i on .  ,.._,, 
1 .  Sex 4. Have you student taught a l ready? 
_l )Ma l e  _2 )  Fema l e  Yes No - -
- .  
&" 
2 .  Age 
20 2 1  22  2 3  2 4  a nd o l der 
5 .  Have you comp l et ed the methods c l a ss The Tea chi ng of Eng l i sh ,  
62 : 190 or  T h e  Teach i ng o f  Soc i a l  Studi es ,  90 : 190? 
3 .  C la s s i f i ca t i on a s  of January , 1 9 79 .  
Yes No 
-
Jun i or Seni or  6 .  How wou l d  you ra t e  your hi gh school med i a cent er? 
Part II - - Ro l e  Inventory  
Exc e l l ent  Goo d Fa i r  Poor 
The fo l lowi ng i s  a l i st of  60 tasks  re la t ed to  the ro l e  o f  the schoo l l i bra ry med i a spec i a l i s t .  
P l ea se respond t o  each i t em b y  check i ng whether you fee l  the schoo l l i bra ry med i a  sp ec i a l i s t ,  
Def i na t e l y  shou l d ,  P re ferab l y  shou l d ,  May or  ma y no t ,  Prefera b l y  shou l d  not Jr  Def i na t e l y  
sho u l d  not .  
T o  i nd i c a t e  your a nswer , PIACE  A CHECK MARK i n  the app ropr i a t e  co l umn . 
P l ease  respond to each i t em .  Feel  f ree t o  comment on the answer you have g i ven, but make  a dec i s i on i n  
each ca se. You ma y comment o n  the f i na l  page . 
RESP�ND AS Y0 U REALLY FEE L--YOUR 1PINIONS ARE IMP0RTANT 
The sc hoo l l i brary  med i a  spec i a l i st • • •  
1 .  At tends meet i ngs  of  c ha i rmen or heads of  
department s .  
2 .  G i ves  book ta l k s  t o  student grouµs i n  
the l i brary med i a  center .  
3 .  Assi st s a dmi n i strators i n  se l ec t ion of 
any add i t i ona l profess i ona l  l i brary 
med i a  spec i a l i st s .  
4 .  Vi s i t s  c l assrooms t o  observe t he u ses 
made of l i brary med i a  cent er ma ter i a l s ,  
upon a rrangements  wi th t eachers .  
5 .  Serves on  curri cu lum p lann i ng commi t tees . 
6 .  ' Makes d ec i s i ons on se l ec t i on o f  book s  a nd 
pri nt e d  mat er i a l s  for the l i bra ry medi a  
center . 
Def i ni t e l y  
Shou l d  
P re fera b l y 
Shou l d  
May or 
May no t 
Pre ferab ly  
Shou l d  not 
Def i n i te l y  




The sclR>ol l i brary media spec i a l i st • • •  
1 9 .  Supervi ses f i l i ng of  cards i n  t he card 
cata log . 
20 . Supp l i es i nforma t i on to t eachers about 
rec ent deve lopments  i n  curri cu l ar sub­
j ec t  area s and in the genera l f i e l d  o f  
educa t i on .  
2 1 . Ho l ds membershi p i n  I . S.E .A . and a t t ends 
meet i n� s .  
2 2 .  P laces  ca l l  number s o n  a l l mat eri a l s .  
2 3 . As si st s student s i n  produc i ng mat er i a l s  
for use i n  t hei r c la sses . 
2 4 .  Work s wi th  t eachers i n  supervi s i ng 
ac t i vi t i es of  c la sses  usi ng the l i brary 
med i a  c enter . 
2 5 .  P lans t he l i brary med i a  center budget 
wi th the schoo l a dmi n i st ra tor from year  
to  yea r .  
26 . Consi ders student rec �mmendat i ons for 
mat eri a l s  acqui s i t i on s . 
2 7 .  He lps  i ndep endent study groups of s tu­
dents  to se l ect  ma ter i a l s  for thei r 
proj ect s .  
2 8 .  Checks  l i st s  o f  books request ed by 
t eachers aga i nst the card cata log . 
2 9 . Types b i b l i ographi es  and l i st s  o f  ma t­
eri a ls for  t eachers upon requ�st . 
30 . Furni shes resource ma teri a l s for  facu l­
ty members. 
Oef'lnl'<ely 





Preferably '"-'6e f1ni  tely 





The school l i brary med ia spec i a l i st • • •  
44 . Makes dec i s i ons  regard ing arrangement of  
l ibrary med i a  c enter ma teri a l s for easy 
access and use by students . 
45 . G i ves book ta lk s to c lasses a s  requested 
by teacher. 
46. Serves on commi ttees for eva lua t i ng text­
books for adopt i on .  
47 . Reads educat i c,n  maga z i nes whi ch  feature 
art i c les on deve lopments  in curri culum.  
48 . Holds  membershi p i n  professi ona l l i brary 
media  organi za t i ons and a t tends meet i ngs . 
49 . Ass i st s  teachers i n  p roduci ng mater i a ls  
for use  i n  thei r c lasses .  
SO . Assi sts  t eachers in  p lanni ng for effect i ve 
use of  educat i ona l materi a l s  and equi pment . 
5 1 .  Repai rs books and other l i brary med ia  cent er 
mater ia l s  as a regu lar duty .  
52 .  Conduc t s  t eacher workshops on nonbook ma ter­
i a l  product i on techni ques .  
5 3 .  E l i c i t s  facu l ty part i c i pa t i on and recommend­
at ions for eva lua t ion and se lec t i on of 
materi a l s .  
54 . Reshe lves the materia l s . 
5 5 .  Serves as  a conwnuni ty  resource person 
upon request . 
56 . Teaches effec t i ve use o f  l i brary med i a 
c enter materi a l s  to members o f  the facu l ty .  
� 
Defi ni te ly  
Should  
Preferably 
Shoul d  
_, . ' .  -·-•"� � 
May or 
May not 
Preferabl y  
Shou ld  not 
Def i nl te ly 












Question Library Science English Social Science 
Sex: 
Female 31 33 17 
Male 3 5 29 
Age: 
20 9 6 
21 10 15. 
22 6 14 
23 4 6 
24 and over 9 5 






55 and over 0 
Have Completed 
Student Teaching? 
yes 9 13 
no 29 33 
Have Completed The 
Teaching of English 
or The Teaching of 
Social Studies? 
yes 17 25 
no 21 21 
Years of Experience 








26 or more 0 
Rating of High School 
Media Center : 
Excellent 4 6 
Good 24 14 
Fair 8 20 
Poor 2 5 
Class 
Jr. 19 20 
Sr. 19 26 
